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It is the Mission of the Mansfield Public Schools, in partnership
with the Mansfield community, to ensure that each and every
child develops the knowledge, skills, and dispositions
essential for civic engagement and personal
excellence in learning, life, and work within
our local and global community.

Core Beliefs
Lead with equity. We believe that children must be supported to learn and develop in a
safe, antiracist environment free from discrimination, bias, and prejudice against all people
where conscious efforts and intentional actions ensure equitable opportunities.

Develop the whole child. We believe schools have an obligation to teach academic and social
skills while nurturing the emotional, physical and behavioral development of all children.

Ensure active learning. We believe students learn best when they engage in joy-filled, empowering, intellectually challenging, and personalized experiences that deepen understanding of
the world while building academic and social-emotional skills.

Build partnerships. We believe engaging families and the community as equal partners
is necessary to fulfill the mission and vision of Mansfield Public Schools.

Prepare global citizens. We believe schools must develop young people to be stewards
of their community, nation, and the larger world around them by instilling the skills needed
to contribute to a peaceful society and sustainable world.
Grow educators. We believe that providing an environment that allows for inquiry, supports
risk taking, provides for continuous learning, and attends to the whole person is as important
for educators as it is for students.

Mansfield Public Schools

Report of Progress
Ensure Deep Learning

This report describes progress made in the last twelve months in the Mansfield Public Schools.
The report focuses on the action steps associated with the Key Driver, Ensure Deep Learning, as
defined in the District Development Plan and the individual School Development Plans.
The report details actions taken and provides evidence of progress toward defined indicators.
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Introduction
Ensuring all students experience deep learning begins with a clear articulation of the expected
learning outcomes. These are defined in the Mansfield curriculum documents. Our curriculum
is designed to develop the skills and understandings necessary for continued learning in school
and beyond in the rapidly changing, complex 21st century world in which our students live. We
aspire to provide our students with the experiences recommended in a 2002 report of the
National Research Council titled: A Report from the Committee on Programs for Advanced
Study of Mathematics and Science. This report suggests the following be evident in school
curricula and student learning experiences:








Structures concept, factual content and procedures around big ideas
Links new knowledge to what is known; Builds on previous learning across grade levels
Focuses on depth over breadth by providing multiple opportunities to practice in a
variety of contexts
Provides structured learning activities that allow for problem solving and inquiry in reallife or personal applications
Makes meaningful applications to new problems and contexts
Provides experiences consistent with practice of experts
Emphasizes interdisciplinary connections and experiences to life outside of school

We have chosen a curriculum design structure and process that works backwards from the
desired outcomes to the strategies used to assess performance to intentional design of the
learning experiences. Developed by Jay McTighe and Grant Wiggins, this process is commonly
known as Understanding by Design and was updated in recent years by Jay McTighe and Greg
Curtiss to reflect the importance of including 21st century skills such as those found in
Mansfield’s Portrait of the Graduate.
In the first phase where curriculum outcomes are
expressed, the model requires articulation of
long-term goals that require the student to independently
transfer understanding from the learning environment
to novel situations. We believe these define the
expectations for Deep Learning. The curriculum
development process then proceeds with the
identification of Overarching Understandings,
Essential Questions, and the Knowledge and Skills
necessary to achieve the defined outcomes. This
structure is illustrated in the graphic to the right:
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Curriculum
Curriculum documentation is now complete for Mansfield’s Portrait of the Graduate and each
academic content area. The curriculum includes Transfer Goals such as those shown below for
Mathematics:

Overarching Understandings and Essential Questions are developed for each Transfer Goal –
again an example from Mathematics:
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Knowledge and skills and are defined in a set of statements sometimes written in grade bands
such as seen below for the Portrait of the Graduate skill of Critical Thinking:

In some content areas, knowledge and skills are written in student friendly language in a series
of progressive statements that can be used to help students establish learning targets as seen
in this example from Language Arts:
Narrative:
Envisioning/Predicting Grades 1-3
CCSS.ELA-LITERACY.RL.1.7

Kindergarten

Grade 1

Grade 2

Grade 3

I can imagine how
characters sound
when they say
things and put
pictures together to
make a whole story.
I can make
predictions based
on the illustrations
or portions of
stories.

As I read, I make a movie
in my mind, picturing
what’s happening. The
mental movie comes
from what I see in the
pictures. I can use the
front cover and the
pictures to say what the
book will mostly be
about. I can make
predictions about what
might happen next and
say why.

As I read, I make a movie in my
mind, picturing what’s
happening. Sometimes the
mental movie comes mostly
from the words, and then I
add in details that are from
the pictures. Sometimes I start
with the pictures and add in
what i learn from the words.
I predict what will happen
next, drawing on earlier parts
of the text.

I make a mental movie as I read.
I imagine the setting, the
characters, the events, and the
characters’ reactions to them.
I predict what the main
character will do, say, and think
(and how the character will
react to things) based on earlier
parts of the text.
I can explain the reasons for my
predictions.
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As of this fall, curriculum documents in every content area and the Portrait of the Graduate are
complete and can be found in an easily accessible on-line platform open to all school staff. An
image of the drive contents is below:

To further illustrate our complete curriculum program, a single page graphic with links to all
documents is available to all staff and is shown below.

November 18, 2021

Finally, a summary of each curricula is provided to parents in our Learning Pathways publication
available on our website and in printed format.

Assessment
Action: Provide professional learning focused on transfer of learning, student engagement, and
assessment practices.
Action: Develop assessment practices that measure application and transfer of skills.
Action: Promote reflection of sharing of student learning through such events as learning
exhibitions, student-led conferences, and more.
With the completion of the curricular documents, the work of the Curriculum Teams has shifted
to a focus on assessment. It is important to remember that the goal of the curricula is to
ensure transfer of learning. This is defined as that which is “assessed over time through
performances in novel and authentic situations allowing students to increasingly demonstrate
their ability to transfer learning to increasingly complex situations with increasing autonomy.”
To achieve this we must develop a set of practices and tasks that assess understanding of skills
and knowledge, the ability of students to make meaning of what they are learning through
application, and truly deep learning in which they transfer their understanding to a completely
new situation. We seek to achieve this for content area learning (skills in academics and the
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arts), the Portrait of the Graduate skills, and the social and emotional learning skills defined in
Mansfield’s Framework for Social and Emotional Learning.
Mansfield’s commitment to Student-Centered Learning includes a student-centered approach
to assessment and a recognition that to truly meet the needs of all students, we must develop
an understanding of the student that goes beyond the academic performance measured by
standardized assessments and summative classroom assessments. While these assessments
tell a part of the story, the assessment of our curriculum outcomes requires that we assess
understanding in multiple ways using a variety of strategies.
Creating a complete assessment system takes many years. The work is underway in Mansfield
and highlights of this work are described below:
Teachers have been provided with professional learning to understand the implications of the
Mansfield curriculum on classroom practices including assessment. Much training has been
provided to teachers in use of informal, authentic assessment practices such as conferring
during instruction. Teachers use the learning progressions included in the curriculum to
measure student performance and plan instruction to advance understanding.
Student exhibition of learning is another student-centered strategy that provides evidence of
learning against defined outcomes. Examples of this include end of project exhibitions and
showcases such as seen last spring with the grade 7 Social Justice projects. Students presented
their work to families and visitors detailing what they had learned on self-selected research
projects and offered suggested actions that all could take to address the need researched. In a
grade 4 classroom, students wrote their own play and presented it to family members in an
appropriately physically distanced environment. All elementary students were able to share
their work in the visual arts through virtual art shows developed by art teachers in each school.
These shows both highlighted the work of students and described the art learning experienced.
The Maker Space at Southeast School became the center for a Design Challenge in the spring of
2021. Students engaged in a collaborative process to execute a solution to such challenges as
creating wind chimes and marble tracks that met certain criteria. Evaluation of this work
focused on the skills of collaboration and creativity as defined in our Portrait of the Graduate.
This work included student self-assessment of these skills and other take-aways from this
learning experience.
To promote engagement of students in the assessment process and to provide opportunity for
self-assessment and reflection, a variety of new experiences were used last spring, or are
currently underway. In grade 8, students were supported to build understanding of their
performance on the Star Assessment so that they could then develop learning goals for their
final months in middle school to support a smooth transition to high school. This year,
Mansfield Middle School is working to develop an on-line portfolio system that will allow for
on-going reflection and assessment of learning using actual student work from the classroom.
At Goodwin School, many students will reflect upon their learning and then present a summary
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of that learning to their families during fall parent conferences. Southeast School engaged in
student directed exploration in their maker-space last spring that required students to assess
their skills as defined in our Portrait of the Graduate. Vinton School is embarking on a process
to look beyond the curriculum to students’ feelings about learning and their own achievement.
They are building a survey system that will be used multiple times throughout the year to
capture this data.
Use of data from state assessments provides an important benchmark measure of student
performance. Due to the nature of schooling last year, data from the 2021 Smarter Balanced
Assessment must be interpreted with caution. School districts have been encouraged to
examine data through the lens of the schooling model in which students attended most of the
year (in-person, hybrid, or remote) with careful attention paid to individual performance
review. Use of aggregate scores is not suggested this year. To support this, the 2021-22 school
year began with teams of teachers at each grade level conducting analysis for each individual
student. Teachers were provided with score summaries of Smarter Balanced data, Next
Generation Science Standards Assessment data (grades 5 and 8), Star Assessment data, end of
grade level reading performance, and other data as appropriate per grade level. Teachers then
identified students who would be best supported by additional tutoring or instruction in
reading and math and were able to create instructional plans for all students. Performance
review meetings are scheduled to occur monthly, and as time goes on, will include the
monitoring of specific interventions.
A fully developed assessment system consists of a variety of assessments, and a variety of
assessment strategies, used across all classrooms. These assessments include standardized
assessments designed to measure performance against a norm, common district designed
assessments, student-centered assessments, and self-assessments designed to measure
curricular outcomes, including transfer goals, and a variety of informal practices that both
inform instruction and round out knowledge of the student. An assessment reporting system
that provides teachers with easy access and a reporting system to inform parents of student
progress are also part of a fully formed system. The practices and experiences described above,
overtime, will lead to such a system.
Instructional Practices
Action: Develop tasks and projects for all students that result in deep learning of defined
outcomes of academic, Portrait of the Graduate, and enhanced social and emotional skills.
Action: Develop tasks and projects that reflect the diversity of our community, state, country,
and world while fostering children’s cultural awareness, sense of belonging, self-efficacy, and
agency.
Learning experiences that promote deep learning are intentionally designed to build skills over
time leading to transfer of learning. This development begins with acquiring foundational skills
and knowledge in academics as well as the analysis and thinking skills of the Portrait of the
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Graduate. Students then are provided with experiences to apply these skills and
understandings to increasingly complex situations, at first with teacher support and guidance,
and then later with complete independence.
To begin, teachers share the learning targets with students, observe their use of skills in defined
assignments, and plan instruction for individuals, small groups, and the whole class, that
advances the learning. A wonderful example of this in practice can be found in grade 5 literacy
classrooms where students engage in self-assess of their performance against the progressive
learning targets.
To advance application of the skills and understandings, students are provided with increasingly
complex tasks. In science, instruction often begins by sharing a naturally occurring
phenomenon such as how wolves change river habitats in Yellowstone National Park. From this
starting point, instruction continues with a focus on understanding the patterns of
interactions amongst organisms within ecosystems.
In mathematics, providing students the opportunity to build their own problems promotes both
acquisition of foundational skills and critical thinking that leads to deep learning. For example,
one second grade classroom was recently presented with a story problem that included
numbers but no problem to solve. The students extended the story, creating their own
problem and then solving it. This required a deeper level of understanding of numbers and
illustrated the relevance of numbers and problems in everyday life.
Larger project-based learning studies have occurred across the schools and across grades. The
grade 3 healthy ice cream project and the grade 4 entrepreneurship project are both examples
of experiences that require students to use a variety of skills, independently, to find solutions.
The grade 3 project challenged students to create healthy, good tasting ice cream while the
grade 4 project presents students with an opportunity to build a business to raise funds to
support a local need. One new project under development this school year is a collaborative
effort among the grade 3 teachers across all three schools. This social studies project focuses
on giving voice to those whose voices may have been silenced in history. The study will
examine the lives of indigenous people in Connecticut and culminate with an exhibit at the
Mansfield Historical Society.
In grade 5 students spent several weeks learning outdoors, analyzing their environment,
building understanding of the local ecosystem, and identifying practices to preserve it. The
grade 7 social justice project also promotes building understanding of the community beyond
the school and gives students a voice as they identify practices to help others. In this school
year, all middle school students will participate in a financial literacy project that concludes with
a simulated stock market investment experience and grade 8 students will research the life of a
local enslaved individual and create a public memorial to this person.
All elementary students are learning about the features of a net-zero building, why it is
important to all people, and how to ensure we meet our energy goals in the new school. We
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intend to train students to be the ambassadors when visitors come to Mansfield Elementary
School to learn about our school. In addition, working with our UCONN interns, a series of
read aloud lessons have been developed that present books to students that address issues
of diversity, equity, and inclusion. These lessons are designed to promote thinking and
discovery.

Professional Supports
Action: Provide professional learning focused on transfer of learning, student engagement, and
assessment practices.
Action: Provide professional learning to support equitable practices that build both self-identity
and the understanding and appreciation of others.
This works requires a great deal of professional learning and engagement on the part of all
staff. All of our curriculum development work was directed by teacher leaders and
administrators through our Curriculum Teams. These teams are led by administrators and
district specialist and are comprised of teacher leader representatives from each school. In
addition, at multiple points along the way, all teachers participated in curriculum design and
review work. As the work has progressed, so too has the professional learning. In recent
months, all teachers participated in a review of the purpose and importance of planning
instruction focused on Transfer Goals. The Curriculum Teams received professional
development in assessment practices in August and will have another session in January.
Week-long institutes in the summer provide teachers with extended collaborative time to
advance their own skills and to create new units of instruction. Recent summer programs
include a focus on equity, student-centered practices in mathematics, and instructional unit
design. Learning beyond the district is also encouraged and several staff have participated in
trainings in specialized reading instruction, writing practices, and equity in the past year.
Administrators have also benefitted from professional learning to promote deep learning.
Experiences include involvement in collaboration and professional learning sessions offered by
the national network EdLeader21, equity trainings through local RESCs, a Networked
Improvement Community focused on task design with the Connecticut Center for School
Change, and a developing collaboration with other Region 19 districts and the Great Schools
Partnership focused on assessment practices.
The Development Plan calls for assessment of these efforts through teacher surveys. Mansfield
has administered a survey for several years that includes questions about professional learning
experiences. This survey will be updated to reflect the goals of our current work. In October,
we used a pre and post survey on our professional development (PD) day that included
questions addressing understanding of the curriculum design process. Results showed
improvement in understanding following the PD.
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Performance Indicators
Surveys
Indicator: Student and family attitudes and satisfaction with learning experiences.
Indicator: Teacher understanding and beliefs about deep learning including engagement,
transfer of understanding, student-centered assessment practices, and culturally responsive
teaching.
Surveys provide a variety of helpful information including understandings, attitudes, and
dispositions of multiple stakeholders. Future surveys will be revised to reflect the Indicators of
the current Development Plan.
Spring Survey Responses 2021 – Students

% Agree or Strongly Agree

The work I do in class is challenging.
The work I do in school is interesting.
I see the connections between the work I do
in school and the real world. (You see how
the work you are doing in school is
important.)

Elementary
(n=328)
75.6
84.5
91

Middle School
(n=464)
76.3
69.6
55

Spring Survey Responses 2021 – Parents

% Agree or Strongly Agree

My child is challenged at school.
My child makes connections between
learning in school and the real world.
School is interesting to my child.

Elementary
(n=219)
91.7
98.2

Middle School
(n=236)
91.5
89.9

94.5

81.4
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Fall Survey Responses 2021 – Teachers
Responses below were asked at the conclusion of a professional learning session focused on
understanding and using Transfer Goals held in October of 2021.

Good, about what Better than it
it was before today was before today
After this morning’s workshop my understanding
of the Mansfield Curriculum is …
My understanding of Transfer goals after today’s
workshop is …

29.4

70.6

30.6

69.4

Spring Survey Responses 2021 – Teachers
In a survey regarding supports and the teacher evaluation system, the following questions
describe feelings about how Mansfield is helping to “grow educators.”

The STEP goal process was helpful.
I receive helpful feedback through the STEP process and
classroom observations.

% Agree or Strongly Agree
74%
84%

Local Assessments
Indicator: Performance on state and local academic assessments.
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State Assessments
Indicator: Performance on state and local academic assessments.
Important note: Smarter Balanced Assessments were not administered in 2020 due to the
pandemic. Assessments were administered in 2021 both in school and remotely. Given the disruption
to learning experienced since March of 2020, and the variability of instructional models (in-person,
hybrid, and remote learning), aggregate scores are not representative of overall performance at the
grade or school level. Results from 2021 Smarter Balanced Assessment are best reviewed at the
individual student level.
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Impact of Pandemic on Learning as Measured by Smarter Balanced Assessment
A broad comparison of performance on the Smarter Balanced Assessments between students
who have experienced the pandemic and those prior to the pandemic provides one picture of
impact. The graphs below show a rough comparison of student performance over time for
cohorts of students pre-pandemic and in the “pandemic years.”
•
•
•
•

Smarter Balanced Assessments yield a scaled score, shown by the colored bars on the
graphs below. The scale score range for each grade differs (scaled scores listed on left
side).
The average scaled score for Mansfield students is shown by the dots. The line
illustrates the performance trend for that cohort of students. (Grades are listed along
the bottom of the graph.)
The red line represents current students, all of whom have experienced disruption to
their learning due to the pandemic.
The black line represents an earlier cohort of students. The two trend lines (red and
black) allow us to compare the performance trend of current students with those of
previous years.
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Reading Performance
Overall reading performance for students who have experienced the pandemic is about the
same as it was for students before the pandemic. However, student performance in grade 3
was high for both cohorts but has dropped slightly for those who have experienced the
pandemic. One note of caution: 2021 performance was significantly affected by type of
learning model the student experienced and time in school since 2019. The scores for 2021
should be viewed with caution.
5th grade Reading
Black line represents students in grade 7
in 2021.
Red line represents students in grade 5
in 2021.
Performance is slightly lower in students
who experienced the pandemic and has
dropped slightly from performance in
grade 3.

6th grade – Reading
Black line represents students in grade 8 in
2021.
Red line represents students in grade 6 in
2021.
Performance of grade 6 students is similar
to where it was for students before the
pandemic but shows a slight dip from
where it was in grade 3.
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7th grade – Reading
Black line represents students in grade 9 in
2021.
Red line represents students in grade 7 in
2021.
Grade 7 students performed at the same
average scaled score as students did prepandemic. Their performance has also
dropped slightly since grade 3.

8th grade – Reading
Black line represents students in grade
10 in 2021.
Red line represents students in grade 8
in 2021.
Performance of the two cohorts is
nearly identical until the pandemic hit.
Students are now performing slightly
below the earlier cohort.
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Mathematics Performance
The impact of the pandemic in mathematics is more pronounced and is likely due to the
cumulative nature of mathematics instruction. The graphs below show a dip in performance in
most grades.
5th grade Mathematics
Black line represents students in grade 7
in 2021.
Red line represents students in grade 5
in 2021.
Although data are limited, grade 5
students are not maintaining the same
performance trend as their peers from a
few years earlier.
The

6th grade – Mathematics
Black line represents students in grade 8 in
2021.
Red line represents students in grade 6 in
2021.
Performance of grade 6 students over time
is similar to that of their grade 8 peers, and
like their grade 8 peers, shows a slight drop
since grade 4 and 5.
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7th grade – Mathematics
Black line represents students in grade 9 in
2021.
Red line represents students in grade 7 in
2021.
Grade 7 students showed very strong
performance in the first three years of
testing, stronger than their grade 9 peers.
The effect of the pandemic may be
affecting their performance as a decline is
evident by grade 7.

8th grade – Mathematics
Black line represents students in grade
10 in 2021.
Red line represents students in grade 8
in 2021.
Grade 10 students showed gains in
their last years in middle school.
Rather than experiencing gains, grade
8 students showed a reduction in
performance in their last years in
middle school.

November 18, 2021

