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It is the Mission of the Mansfield Public Schools, in partnership
with the Mansfield community, to ensure that each and every
child develops the knowledge, skills, and dispositions
essential for civic engagement and personal
excellence in learning, life, and work within
our local and global community.

Core Beliefs
Lead with equity. We believe that children must be supported to learn and develop in a
safe, antiracist environment free from discrimination, bias, and prejudice against all people
where conscious efforts and intentional actions ensure equitable opportunities.

Develop the whole child. We believe schools have an obligation to teach academic and social
skills while nurturing the emotional, physical and behavioral development of all children.

Ensure active learning. We believe students learn best when they engage in joy-filled, empowering, intellectually challenging, and personalized experiences that deepen understanding of
the world while building academic and social-emotional skills.

Build partnerships. We believe engaging families and the community as equal partners
is necessary to fulfill the mission and vision of Mansfield Public Schools.

Prepare global citizens. We believe schools must develop young people to be stewards
of their community, nation, and the larger world around them by instilling the skills needed
to contribute to a peaceful society and sustainable world.
Grow educators. We believe that providing an environment that allows for inquiry, supports
risk taking, provides for continuous learning, and attends to the whole person is as important
for educators as it is for students.

Mansfield Public Schools

Report of Progress:
Know Students
This report describes progress made in the last twelve months in the Mansfield Public Schools.
The report focuses on the action steps associated with the Key Driver, Know Students, as
defined in the District Development Plan and the individual School Development Plans.
The report details actions taken and provides evidence of progress toward defined indicators.
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Introduction
The Mansfield Public Schools has made a commitment to student-centered instructional
practices. So too, must our assessment practices be student-centered. Defining what that
means is challenging. We know that instruction is most effective when it is targeted to the
development of the individual learner, and in order to target instruction, the teacher must
understand a great deal about the student. This often begins with performance data such as
specific skill development and the student’s level of understanding with regards to defined
outcomes and curriculum goals. So too must the teacher know how the student responds to
instruction and how the student approaches learning. Dispositions, or feelings, about learning
and school, and developing an understanding of what might be standing in the way of a student
learning are also critical.
For a long time focus was given solely to quantitative measures such as test scores and reading
levels. More recently we have also attended to the how of learning by examining such elements
of the learning process as how answers or responses are developed and the student’s
understanding that influenced the response. Newer still is the recognition that to truly know our
students we must work from the person up - we must know multiple dimensions of our students
with a focus on assets rather than deficits. Often termed street data, knowing a child at this
level requires careful observation, listening, and gathering artifacts from the lived experience of
the child. This may include asking questions about how the child is feeling about the learning,
what is standing in the way of the child engaging in learning, and the instructional moves that
should come next. Data to help us assess our efforts toward equity and culturally responsive
instruction can be revealed through the collection of such data.
Once a complete understanding of the student is developed, instruction can be focused to build
from the current level of performance to the next level. Rapid feedback loops can be employed.
Instruction and learning experiences targeted in this manner result in not only efficacy of
learning but reduced frustration and a greater sense of accomplishment on the part of the
learner. Truly knowing students requires review and analysis of more than academic
performance. The report that follows describes multiple strategies used to come to know
Mansfield students.
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Report of Progress
Curriculum
The curriculum serves to identify the specific goals and skills in each academic content area, in
our Portrait of the Graduate, and as defined in the Mansfield Social and Emotional Learning
Framework. Assessment practices are designed to gather evidence focused on these
curriculum goals and skills. They serve as the foundation of our work to know students.
Goals Defined as…

Skills Defined as …*

Academic Content

Transfer Goals

Progressions

Portrait of the Graduate

Transfer Goals

Benchmarks

SEL Framework

Framework Domains

Skills
*See examples below

Social Studies Transfer Goals
Students will be able to independently use their learning to…

Transfer Goal #1:
Examine how actions and ideas from the past affect the present and the future.
Transfer Goal #2:
Examine how culture is affected by and impacts civics, economics, geography, and history.
Transfer Goal #3:
Evaluate multiple sources and diverse perspectives to inform decision-making in
a variety of contexts.
Transfer Goal #4:
Actively participate as an informed and responsible global
Citizen.
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Social Studies Progressions

Page 3

Portrait of the Graduate Benchmarks
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Social and Emotional Learning Framework Domains
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Our commitment to leading with equity influences efforts to get to know students. This includes
ensuring use of assessment practices that are both unbiased and culturally responsive as well
as gathering information directly from students regarding their experiences in school and in
learning.

Assessment
Action: Define and implement student-centered assessment practices in each content area and
the Portrait of the Graduate skills.
Action: Develop authentic tools and practices such as student-friendly rubrics and student-led
conferences that allow for student sharing and reflection of learning.
Action: Develop strategies to support knowing the student beyond academic performance
including student social and emotional development, sense of belonging, self-efficacy, and
agency.
Action: Conduct equity audit to evaluate practices and policies.
A variety of data are used to support teachers in knowing their students. Data include
performance measures from standardized assessments such as state Smarter Balanced
Assessment results, local STAR normed assessments in reading and math, and regular formal
assessment of reading performance using an authentic assessment process known as the
Benchmark Assessments by Fountas and Pinnell. To drill down further, some teachers have
access to Interim Assessments aligned to Smarter Balanced Assessments in math and literacy.
More focused curriculum assessments include end of unit math assessments and writing
assessments. Many teacher-created assessments at the conclusion of units of study help
assess overall performance. Observations of students during the learning process help to
create an even deeper picture of the learner.
As teachers design learning experiences, they use the curriculum skill progressions and the
Portrait of the Graduate Benchmarks to create detailed rubrics that define learning at a mastery
level, learning that is progressing towards mastery, and learning that exceeds mastery
expectations. Often students are engaged in assessing their own progress using these rubrics.
The rubric on the next page is used to assess reading understanding. It is used to assess a
written response to something the student has recently read. It can be used by a student to
self-assess and by a teacher in conference with a student or simply when “grading” written work.
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Self-assessment of learning is an increasingly important tool for knowing students. By engaging
students in the evaluation process, they develop a deep understanding of the learning
outcomes, provide teachers with insight into their thinking, and support focused continued
development. There are many examples of how self-assessment is used in the schools. In
visual arts, one elementary teacher has shifted her focus to completely open- ended art making
in which students identify the art skills they are using and reflect on the level of development of
these skills. They then set goals for skill development for their next project.
In the middle school art and music classes, students set learning goals based on curriculum
learning targets. They learn that learning happens incrementally and that failure may be part of
the process. Self- assessment and critique and feedback from peers is made possible through
performance or public display of their work on an electronic platform. “Data” from these
assessments support the students to continue to refine the work and further develop their skills.
An example of an electronic critique board is on the next page.
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To further engage students in the self assessment process, many teachers piloted student-led
conferences this year in which students provided a summary of their learning to their parents.
Students were supported to plan for the conference by replying to specific prompts and
gathering evidence of their learning (selecting work samples). Parents too had preparation for
the conference and were asked to come prepared with questions for their child such as asking
why they selected specific work samples or what they are most proud of this year. Below is a
sample of one third grade student’s reflection in math.
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Mansfield administrators have been piloting collection of street data. Annual surveys of
student’s attitudes and feelings toward school and the work they do in school have been a part
of our annual effort for many years. This year, in the elementary schools, the process is going
deeper with more regular surveys about students’ feelings toward their learning, their sense of
belonging, and feelings about equity. These regular surveys include interviews with students to
probe even further. Responses are already helping administrators and teachers reflect on
instructional practices and learning tasks as well as the level of belonging and sense of equity
felt by students.
At Mansfield Middle School, the social and emotional learning program has focused on building
kindness and empathy. Surveys are used three times a year to gather information about both
one’s own behaviors and their feelings about how they are treated in school. Data is then used
to tailor future lessons.
In addition, the Mansfield administrators have been participating in a Networked Improvement
Community with half a dozen other Connecticut school districts all seeking to address pandemic
learning needs by considering how best to accelerate learning. The focus of ensuring deep
learning quickly led the group to realize that street data would help us with our understanding of
current needs. Student interview projects as defined help us understand our students but
teachers are learners too. Interviews with teachers about their work and how they can best be
supported will be included in our professional learning day in mid-February.

Instructional Practices
Action: Develop strategies to support knowing the student beyond academic performance
including student social and emotional development, sense of belonging, self-efficacy, and
agency.
Action: Engage families in understanding student-centered assessment practices.
One purpose of gathering assessment data is to use it to plan targeted instruction that supports
student learning. In grade 5 teachers are working to build student ownership and agency over
their work by engaging them in the assessment process. Together, teachers and students are
developing a common understanding of skills by calibrating their assessment of skills against
learning targets and exemplar examples. As illustrated on the next page, students assess their
work and understanding against a rubric that is supported by written examples of the work.
Teachers then review both student work and student self-assessment when planning the next
set of lessons.
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Determining Main Ideas & Details

Summarize the text.
What is the text mostly about?
What is the author trying to teach you?

Main Idea
Main Idea
❏ I can say the big
❏ As I read, I ask
topic a text (or part
myself what the
of a text) teaches
text is mostly
me.
about.
❏ I can say the main
Details
idea in more than
❏ I can name
just a word and
information about
am careful to
that topic, which I
name the main
learn from parts of
idea of most of
the text.
the text.
Details
❏ I can also choose
important
supporting details
(or points) that go
with the main
idea.
__________________
___
❏ I summarize
briefly, leaving out
unimportant
things.

Main Idea(s)
❏ I wrote the main
idea(s) of parts of
the text and linked
it/them to related
points.
❏ I used the text
structure(s) in my
response. (e.g., if it
is organized as a
main idea or
supporting points
or a claim and
reasons)
Details
❏ I wrote a few details
that are important
to the main idea.
___________________
____
❏ When I summarize,
I am careful to keep
my own opinion
separate from the
ideas presented in
the text.

Main Ideas
❏ I wrote more than one
main idea.
Details
❏ I included details to
support the main
idea.
_____________________
__
❏ When summarizing,
I’m brief and write
only about the
information read.
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Student Writing Samples

This section is about deep
sea animals and the
special ways they defend
themselves.

Alien Ocean Animals by
Rosie Colosi (pgs. 20-25)
Sections Staying Safe &
Hidden Away

The author is teaching
me about the ways some
ocean animals protect
themselves from
predators. For example a
type of sea cucumber
called a sea pig can
throw up its intestines
when it is attacked or
threatened. This causes
the predator to become
afraid and swim away.

The section, Staying Safe,
in the book, Alien Ocean
Animals, the author
teaches about the
different ways deep sea
animals defend
themselves when faced
with predators.
The author describes how
the sea cucumber or
“headless chicken
monster” uses slime to
warn predators to stay
away. The hagfish also
uses slime to fill the
predator’s mouth causing
the animal to choke.
Another deep sea animal,
the giant isopod, has a
hard shell and rolls into a
ball when it is attacked.

In the section(s) Staying Safe &
Hidden Away, the author
teaches about the different
ways deep-sea animals defend
themselves when faced with
predators and the different
ways some animals
camouflage in the deep ocean.
The author describes different
ways that the sea animals
protect themselves. The sea
cucumber is known as the
“headless chicken monster”. It
slimes predators when
bumped. This slime not only
scares that predator but warns
other prey to stay away.

To hide from predators, some
sea creatures have invisible or
transparent bodies. For
example, the cockatoo squid is
red, but other animals are
unable to see the red, so it
looks invisible.
The author shares many more
examples of how these types of
ocean animals protect
themselves.

Teachers also employ a variety of instructional strategies that double as assessment of street
data. For example, in most elementary classrooms the day begins with a morning meeting.
This time allows students and the teacher to build relationships and practice both social skills
and emotional skills.
School counselors at Mansfield Middle School conduct Minute Meetings three times per year
with every student. Counselors ask a series of questions designed to understand student’s
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feelings of connectedness and ask questions to ensure each student has a trusted adult at
school that they can go to if needed. These interviews help counselors assess how students
are feeling and if there is anything they can do to support the student.
The Social and Emotional Learning Task Force continues to meet to support the implementation
of the Mansfield Framework. This year they have been exploring assessment strategies such
as universal screening instruments. These instruments are designed to identify student
strengths and areas of development. They are increasingly becoming another tool to help
educators come to know their students.
Getting to know the student extends to knowing the family. Strategies such as Cares Team
outreach to parents provides more information to school staff about the child and often results in
actions that can be taken to support the child and family. Last winter, schools supported families
by providing warm outdoor clothing, opening a food pantry at Southeast School, and offering
“pandemic safe” opportunities for families to meet their child’s teachers and tour the school at
Mansfield Middle School. This year we have enhanced our communication opportunities
through the employment of “on-demand” interpretation services. Whenever needed, we call a
service center that connects us to a live interpreter allowing us to communicate with a parent or
staff member in their native language.
Additional parent outreach is supported by school psychologists including home visits and
weekly collaboration with Mansfield Youth Services Bureau. Knowing the family helps us know
students better

Professional Supports
Action: Implement collaborative structures, practices, and professional learning that develops
the capacity of educators to use data and evidence to understand student performance and
support instructional planning.
Action: Utilize data storage systems to collect performance data and evidence across multiple
grades and content areas.

Knowing students completely requires a great deal of effort on the part of educators. Once data
are gathered, analysis of the data, and instructional planning occur. Each element requires skill,
the support of others, and time to engage completely in the task. This work begins with
providing teachers with a wealth of data on students from the first day of school. These data
collections include state assessment data, local normed assessments, and observations of
learning. Over the years teachers have been supported to understand these data and continue
to engage in analysis collaboratively with their peers, district specialists in reading and math,
and administrators. This allows them to build a profile of their learners.
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At all grade levels, a focus on accelerating learning in response to the effects of the pandemic
on learning has led to enhanced practices in data analysis. Using the data collected and stored
in our data management systems, teachers work together with administrators to identify
students in need of additional support, focus intervention on targeted skills, and monitor
progress over time. Time has been provided at each school for regular data reviews. The
screenshot below provides a look at a data monitoring spreadsheet.

Administrators remain active learners around this topic as well. Last winter administrators
participated in training to understand how to identify students for intervention following a
multi-tiered system of support. This training included academic and social and emotional skill
development. In addition, a collaborative effort among the four districts that comprise the
student body at E.O. Smith High School is focused on assessment practices that support all
students to reach mastery of understanding. This effort includes building understanding of
Connecticut’s new capstone project graduation requirement and aligning both teaching and
learning practices and assessment strategies. This work is facilitated by the Great Schools
Partnership.
Great Schools Partnership is also working with each individual district to help them advance
their own work. In Mansfield, we are using the partnership to support our curriculum teams.
These teams have successfully defined both curriculum and instructional practices. Attention
has turned to defining effective student-centered instructional practices and in some instances,
developing assessments that will be used across all classrooms within our district.
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The district Equity Audit and Review of Special Services and Special Education programs are
further efforts to help us assess the work we do with students. Findings from those reviews will
provide direction for further actions as we seek to know our students as fully as possible.

Performance Indicators

Mid-Year Performance Data

STAR Reading & Fountas & Pinnell (F&P) Benchmark Assessment
(Updated 2.2.22)

Distric
t

Spring
21
STAR
PR
% at
or
above

K

60
(Early
Literac
y)

1

80

2

Fall STAR
PR
Reading
% at or
above

Winter
STAR PR
% at or
above

Spring
22
STAR
PR
% at
or
above

Spring
21
F&P
% at
or
above

Fall
F&P
% at
or
above

Winter
F&P
% at
or
above

Spring
F&P
% at
or
above

*K Letter
ID/Sou
nd

68
*1 building
didn’t test

53

Letter
ID
87%
Letter
Sound
83%

68

40

69 (Reading)
53 (Early Lit.)

67

40

63

71

53

64

70

58

67

3

71

63

70

56

69

64

4

72

67

73

65

64

61
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Mansfield
Middle School

Spring
STAR Reading
% at or above

Fall
STAR Reading
% at or above

Winter
STAR Reading
% at or above

5

66

64

65 (71/109)
1 NT

6

64

49

54 (62/114)
5 NT

7

65

53

59 (68/115)
8 NT

8

58

57

64 (79/124)
4 NT

Spring STAR
Reading
% at or above

*NT = Not Tested

Annual Student Survey Data
Percent of students responding Agree or Strongly Agree

Student Survey Data
I am proud to be a student in this school.
I feel safe in this school.
The school rules are clear.
I feel others treat me with respect.
I feel others treat me kindly.
Adults at my school care about students.
I feel like I belong at this school.
Students help one another in this school.
I feel comfortable talking to at least one adult in this school.
Teachers support students when they have a problem.
Students solve problems with each other.
I am an active member of my school.
I work with others to improve my school community.

Elementary
Schools
2020-2021
N/A

97
95.5
N/A

87.6
97.5
93.6
93.5
94.5
95.7
90.2
N/A
N/A

Middle
School
2020-2021
89.8
92
89
82.9
N/A
87.2
85.5
81.6
91.6
86.6
76.9
88.1
78.3
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N/A
86.1
91.2
N/A

I talk with my parents/guardians about school.
I talk with my family about school.
I have at least one friend at school.
I like coming to school.
The work I do in school is interesting.

84.5
91.1

I see the connections between the work I do in school and the real
world.
The work I do in class is challenging.
My teachers encourage me to do my best.
It is important for me to do well in school.
Students are respectful of each other's differences.
I make choices about my own learning.

75.6
96.6
N/A
90.5
93.6

81.1
N/A
97.1
64.7
69.7
59

76.2
92.2
95
74.5
82

Parent-Teacher Conferences - Fall, 2021
Percent Attending
Conferences

Percent Student-Led
(Pilot Program)

Goodwin

98%

Offered - Grades 3 and 4:
30% student-led

Southeast

82%

Offered - Grades 3 and 4:
39% student-led

Vinton

94%

N/A

MMS

78%

N/A
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